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Abstract

English is the global language. With the advent of colonization in India, English emerged as a language of the
education and workplace. Even after the British left India in the middle of the 20tcentury, the language
continued to be spoken. In the modern world, English is still considered the language of educational institutions,
without which professional achievement is not possible. So, it is very important to know the status of students’
proficiency in English. A student who is not proficient enough in communicating his thoughts and ideas in
English faces many problems in professional avenues. In the present study, the English achievement of
secondary class students particularly from border areas in Jammu and Kashmir, India, was explored concerning
their gender and locality. The data was collected from the government secondary school students of the
randomly selected four educational zones of Jammu district. The descriptive survey research design was adopted
for the present study. An English Achievement Test standardized by Dr. (Mrs.) Venita Singh and Prof.
Simrandeep Kour (2015) was employed to collect the data from 166 students studying in class 10t only.
Furthermore, the mean, SD, and t-test were used to analyse the collected data. One of the major findings of the
study revealed that there is a significant difference in the English achievement of secondary class students with
regard to their gender and locality.
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Introduction

Human beings cannot live in isolation. They
share ideas, most possibly through language.
Language is a tool of communication that every
human tries to learn(Hayati, 2015). So human
beings have developed many languages for co-
mmunication across the globe. English is one of
the most commonly used languages all over the

world. In the 21st century, English has become
the key source of communication across
cultures; so it has a global significance. Due to
English, people can communicate glo-bally
(Getie, 2020).Communication in English is now
needed all over the world (Zorlu and Unver,
2022). English has been considered a key
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foreign language (Zhu and Urhahne, 2015).
Nowadays English become the global language.
A person who does not have mastery over the
English may have problems while accessing job
avenues. English is the language of
International communication, the media, and
the internet. An understanding of English is
essential for achieving goals, whether they are
professional or personal. The importance of
English is increasing day by day. Everybody
must, therefore, be familiar with the English
language. It is the primary language used for
studying any subject all around the world.
English is pivotal for students' intellectual and
emotional development as well as for
improving their quality of life by getting job
opportunities. Having a good command of
English helps an individual to have more
opportunities in career. Liberalization is the
main reason behind learning English.
Previously, people who could speak English
fluently could either go into the teaching
profession or join the civil service, but now a
plethora of job opportunities have opened up.
Today, many multinational companies recruit
people who can speak English fluently, and
have provisions  to improve  their
communication in English (Pondra, 2016).

India is the second largest English-speaking
country after the United States of America.
Indian education prioritizes English speaking
and listening. English is taught in most Indian
states and union territories' schools. It remains
the prestige language in higher education too.
The poorest in India even seek to send their
children to English-medium schools. Business
and trade, high-ranking government posts,
research, and technology all demand English
proficiency. Despite the importance given to
the English language or efforts being made in
the schools by stakeholders to optimize the
learning of the English language, students’
English achievement is not satisfactory as per
the investment made in it. Students’
achievement in English lags compared to other
school subjects. It is evident from the academic
results of students that they are not doing well
in English as a subject (Attah and Ita, 2017).

" English

Figure 1: Four English Skills

However, achievement is the desire to
accomplish goals. To achieve the goal of
education, the student has to have language
proficiency, mainly in the language in which
they have to study the subjects. It is a clear and
very well-known fact that today's education
system needs knowledge of the English
language. Proficiency in English has many
advantages. A student must have a thorough
understanding of the English subject to achieve
success in other subjects also. At the secondary
level, class 10t is one of the vital phases of an
academic that decides the career or future of a
student. English is a second language in Indian
schools. But in government-run schools, it
remains a problem, particularly in rural India
(Pondra, 2016). Because of some issues such as
inappropriate study materials, lack of
proficiency of English teachers, and inadequate
infrastructure, etc. (Assylzhanova, 2022).

The purpose of this paper is to assess the
status of secondary school students English
language achievement in the Jammu District,
particularly along border areas. Jammu and
Kashmir (JK) is a newly formed union territory
of India which has to address many issues such
as unemployment, access and quality of
schools as well as higher education, etc. It has
to create jobs for the unemployed as well as
prepare such people for the respective jobs.
J&K will flourish when it makes its generation
ready for future challenges and opportunities.
The border area schools in J&K are so
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vulnerable.  Students should get the
opportunity for higher education and
employment. With this in mind, the current
research was undertaken to find out how well
secondary schools are at teaching English so
that suggestions could be made for to make it
better. The study also aimed to measure
English proficiency in prepositions, sentence
correction, modals, determiners, one-word
substitutions, idioms, and proverbs. If a learner
knows these components of speech, he or she
knows English very well. The research further
examines how effectively secondary school
pupils learn English depending on gender,
locale, and grammar.

Objectives of the Study

1. To investigate the variations in English
achievement of government secondary
school students with respect to their gender
and locality.

2. To study the differences in English
achievement of government secondary
school students with respect to the various
components of grammar, i.e., prepositions,
sentence correction, modals, and idioms.

Hypotheses of the Study

Hol: There is no significant difference in the
English achievement of government secondary
school students with respect to their: a. Gender
and b. Locality

Ho2:There is no significant difference in the
grammatical aspects of English language -pre-
positions, sentence correction, modals, and
idioms among government secondary school
students based on gender and locality.

Literature Review

Ardasheva (2010) carried out an exploratory
study on "English language learners and
academic achievement: revisiting the threshold
hypo-thesis." The result reported that there
was strong academic achievement attained by
English language learners. Addow (2013)
found that English language competency is
positively related to academic success and
students’ study abilities. Chamot (2007)
studied "Accelerating academic
accomplishment of English language learners”
and found that educational importance
affected students of all levels and linguistic
backgrounds. Singh (2014) found that teaching

grammatical and linguistic components of
English vocabulary helps students to enhance
their communication abilities. Marin (2015)
revealed that exposure, practice, and
purposeful learning increase linguistic and
strategic communication ability. Fan (2016)
exposed no gender gap in English performance.
Samad (2018) discovered that integrative
motivation motivates English learners more
than instructional and personal motivation.
Further, Habok (2018) found that students
who employ language learning techniques
more often are more likely to become
competent language learners. Similarly, Idris
(2019) studied "English language course
accomplishment and students' exposure to the
language outside the class-room" and found no
significant relationship between social circle
exposure to English and English course
achievement. Soland (2019) studied English
language learners, self-efficacy, and the
achievement gap and found that a large gap in
self-efficacy between English language learners
and non-English language learners. Adding to
these, Getie (2020) studied "Factors affecting
students' attitudes towards learning English as
a foreign language" and revealed that lack of
encouragement from English teachers, fear of
making mistakes, lack of opportunities to
practice English, and poor background have a
negative effect on student's attitudes towards
learning English as a foreign language. Habok
et al. (2022) studied, “Investigating the
relation-ship among English language, learning
strategies, language achievement, and attitude”
and revealed that at the primary level, using
strategies can have an impact on language
accomplishment, and a student's mindset can
act as a mediator between methods and
language achievement. In a recent systematic
literature review titled academic motivation
and self-esteem as determinants of English
success in high school, Jennifer (2021)
concluded that secondary school students'
academic motivations and English language
academic success have a weak negative and
significant association.

Materials and Methods

Participants

A descriptive survey research was conducted
among the government secondary school
students of Jammu district, J&K, India. An
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investigator went to the Jammu Chief
Education Officer (CEO) and obtained a list of
all government secondary schools. In fact, the
Jammu district has 16 educational zones, and
out of these, the investigators randomly
selected 4 educational zones, i.e., Bishnah,
Arnia, Allah, and R.S. Pura. All these zones are
adjacent to the international border of India
and Pakistan. There were a total of eight
government secondary schools in the four
randomly selected educational zones. The
population of the study was constituted all 256
students in the 10th grade at government
secondary schools in the selected education
Zones.

Sample of the Study

In the present study, simple random sampling
technique has been employed to select the
samples. The sample was consists of 166
students from government secondary schools
from four randomly chosen educational zones:
Bishnah, Arnia, Allah, and R.S. Pura which
includes 79 boys and 87 girls.

Research Instrument

The English Achievement Test, developed by
Dr. (Mrs.) Venita Singh and. Prof. Simrandeep
Kour (2015) was employed to collect the data.
The statements in the tool were specifically
designed to assess the English language
proficiency of the students in secondary
schools. The test is comprised of 70 items on
the following dimensions: preposition (15
items), sentence correction (14 items), modals
(7 items), deter-miners (8 items), one-word
substitute (6 items), idioms (16 items), and
proverbs (4 items). The maximum time given
for the completion of the test was 35 minutes.
The questions asked related to the
understanding of the meaning of words and
grammatical knowledge, which help in the
comprehension of the English language. Every
correct answer should be given one (1) mark,
and zero (0) mark for every wrong answer.
The minimum and maximum score range from
0 to 70. The coefficient of reliability calculated
by the Spearman-Brown Formula comes out to
be 0.79, which ensures it is a reliable tool to
measure the English achievement of secondary
school students.

Data Analysis and Interpretation

Data for each variable (Gender, Locality, and
various Grammar components) were analyzed
using mean, standard deviation and t-test.

Results

Table 1: Demographic information of participants
Participant’s characteristics N %
Gender
Boys 79 47.59
Girls 87 52.40
Locality
Semi-urban 85 51.20
Rural 81 48.79
Total 1a6 100

Table 1 represents the demographic information
of the participants. It was found that the
majority of the participants are girls (52.40%)
and the number of students belongs to semi-
urban (85) and rural areas (81) which are
almost equal in number.

Table 2: Comparison of scores of English achievement
test of secondary school students with respect to their
Gender(N=166).

Gender | N M sD t-value

Level of
significance

Boys 79| 2854 | 632
Girls 87 | 2561 [ 1024
N= Total number of participants; M= Mean; and SD=
Standard Deviation

218 0.03

Boys M Girls
87
79
28.5%5 61
6.32 10.24
N MEAN SD

Figure 2: Differences in scores of English Achievement
between Boys and Girls

From table 2, it is observed that the calculated
t-value was discovered to be 2.18, which
exceeds the table value, i.e.,, 1.96 at the 0.05
level of significance. Therefore, it can be
concluded that there is a significant difference
in English-language achievement among
secondary school students with regard to their
gender. It is evident from table and figure 2
that the mean value of boys (28.54) is greater
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as compared to girls (25.61), which indicates
that the level of English achievement among
boys is greater than girls. Hence, it may be
pointed out that the hypothesis stating "There
is no significant difference in the English
achievement of secondary school students with
regard to their gen-der” is rejected at a 0.05
level of significance. Further, it can be
concluded that gender affects the English
achievement of secondary school students.

Table 3: Comparison of scores of English achievement
test of secondary school students with respect to their
Locality (N=166).

lollity | N | M | sD | tvale | VIO
significance
Semi-Urban | 85 | 2887 | 7.79
287 0.05
Rural Bl | 2505 | 9.1

N= Total number of participants; M= Mean; and SD=
Standard Deviation

Semi-urban Rural

85 g1

28.87%5 05
7.79 9.21

N MEAN SD

Figure 3: Differences in Scores of English Achievement
among Students based on Locality.

Table 3 and Figure 3 show that the mean score
of students who belong to semi-urban areas is
28.87, which is higher than the corresponding
mean score of students who belong to rural
areas, i.e., 25.05. The results shows that the t-
value testing the significance of the mean
difference between semi-urban and rural area
students is 2.87, which in comparison to the
table value was found significant at a 0.05 level
of significance. Hence, the null hypothesis that
"There is no significant difference in the
English achievement of secondary school
students with regard to their locality" is
rejected. As a result, it is possible to conclude
that there is a significant difference in English
achievement among secondary school students
with respect to their locality. It is concluded
that the mean value of the semi-urban area is
higher as compared to the rural area, which
indicates that students of the semi-urban area
have more English achievement than students
of the rural area.

Table 4: Difference in the Preposition as a component of
Grammar among Secondary School Students concerning
their Gender (N=166).

t- Level of

Gender N M SD I
value | significance

Boys 79 247 | 182

110 0.03
Girls 87 207 | 266

N= Total number of participants; M= Mean; and SD=
Standard Deviation

Male Female

~

[e)} o]
~
S S 5 8
N Mean SD
Male 79 5.47 1.82
Female 87 5.07 2.66

Figure 4: Differences in students’ Score based on
prepositions as a component of English

Table 4 clearly shows that the calculated t-
value was 1.10, which is less than the table
value of 1.96 and is not significant at the 0.05
level of significance. As a result, the hypothesis
"There is no significant difference in
preposition as a component of grammar
among secondary school students based on
gender" is accepted. It can be concluded that
the level of the pre-position does not affect
secondary school students’ English
achievement. As a result, it can be concluded
that the level of English achievement among
secondary school students is the same in terms
of prepositions. Here, we can also say that the
mean value of boys is higher than that of girls,
which means that boys are better at English in
prepositions as a part of grammar than girls
are.

Table 5: Difference in the Preposition as a component of
Grammar among Secondary School Students concerning
their Locality (N=166).

Locality N M SD t-value . LB_WI of
significance
Semi-
Urban 85 549 238 134 0.05
Rural 81 | 5.01 2.25

N= Total number of participants; M= Mean; and SD=
Standard Deviation
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Semi-urban Rural

85 81
5.4%.01 2.3@.25
N Mean SD
Semi-urban 85 5.49 2.36
Rural 81 5.01 2.25

Figure 5: Differences in Students’ Scores based on
Preposition as a component of English

From the table and Figure 5, it is observed that
the mean scores of students on the preposition
as a component of English achievement with
respect to semi-urban and rural areas were
calculated to be 5.49 and 5.01, respectively,
and the standard deviation was found to be
2.36 and 2.25, respectively. The t-value shown
in table 5 is 1.34, which is less than the table
value of 1.96, and is not significant at the 0.05
level of significance. Therefore, the hypothesis
stating "There is no significant difference in
pre-position as a component of the grammar of
secondary school students with regard to their
locality" is accepted. Hence, it can be
interpreted that the locality does not affect the
level of English achievement with respect to
the pre-position component among secondary
school students. High school students have the
same level of English proficiency when it
comes to prepositions.

Table 6: Difference in the Sentence correction as a com-
ponent of Grammar among Secondary School Students
concerning their Gender (N=166).

Gender N M SD t-value . Le_vgl of
significance
Boys 79 5.23 174 2
Girls a7 | 538 | 268 | O 005

N= Total number of participants; M= Mean; and SD=
Standard Deviation

Boys M Girls
79 87
5.25 5.38 1.74 2.68
N MEAN SD

Figure 6: Differences in Students’ Scores based on
Sentence correction as a component of English

In table 6, the calculated t-value was found to
be 0.35, which is less than the table value of
1.96, which means it is not significant at the
0.05 level of significance. Thus, the null
hypothesis "There is no significant difference
in sentence correction as a component of the
grammar of secondary school students based
on gender" is accepted. Therefore, it can be
concluded that gender does not affect the
scores obtained by secondary school students
with respect to sentence correction, which
means the level of English achievement among
secondary school students is the same in terms
of sentence correction.

Table 7: Difference in the Sentence correction as a
component of Grammar among Secondary School Stu-
dents concerning their Locality (N=166).

t- Level of
value | significance

Locality N M sD

Semi-Urban 85 542 | 218

Rural g1 5.21 2.39
N= Total number of participants; M= Mean; and SD=
Standard Deviation

0.60 0.05

Semi-urban Rural

85 g1

5.42 5.21 2.18 2.39

N MEAN SD

Figure 7: Differences in Students’ Scores based on
Sentence correction as a component of English

Table and Figure 7 depict the mean scores
obtained on the sentence correction by the
students in semi-urban and rural areas, 5.42
and 5.21, respectively, and the standard
deviation was found to be 2.18 and 2.39,
respectively. At the 0.05 level of significance,
the calculated t-value was found to be 0.60,
which is less than the table value, i.e.,, 1.96.
Thus, the null hypothesis "There is no
significant difference in sentence correction as
a component of the grammar of secondary
school students by locality" is accepted.
Therefore, it is inferred that the locality has no
effect on secondary school students’ English
achievement with respect to sentence
correction. So, we can say that the level of
English among high school students is the
same when it comes to correcting sentences.
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Table 8: Difference in the Modals as a component of
Grammar among Secondary School Students with regard
to their Gender (N=166).

Gender | N M | SD | twvalue Lev el of
significance
Boys 79 | 356 | 129 .
175 0.05
Girls 87 | 3le | 1.57

N= Total number of participants; M= Mean; and SD=
Standard Deviation

H Male Female

87
79

3.56 3.16 1.29 1.57

N MEAN SD

Figure 8: Differences in Students’ Scores on the basis of
Modals as a component of English

The mean value of boys and girls on the com-
ponent of modals is 3.56 and 3.16, respectively,
with standard deviations of 1.29 and 1.57. It is
observed that the calculated t-value was found
to be 1.75, which is less than the table value,
i.e.,, 1.96 at the 0.05 level of significance. Thus,
the null hypothesis stating "There is no
significant difference in modals as a
component of the grammar of secondary
school students with regard to their gender" is
accepted. Therefore, we can conclude that
gender has no significant effect on the English
achievement of secondary school students and
that the level of English achievement among
secondary school students is the same with
respect to Modals.

Table 9: Difference in the Modals as a component of
Grammar among Secondary School Students concerning
their Locality (N=166).

Locality Nl M| s | tvane | Levelof
significance
Semi-Urban BS 348 | 155
Rural Bl | 321 | 138 L2t 003

N= Total number of participants; M= Mean; and SD=
Standard Deviation

W Semi-urban Rural

85 g1

3.483.21 1.55 1.36

N MEAN SD

Figure 9: Differences in Students’ Scores based on
Modals as a component of English

From table 9, it is observed that the calculated
t-value was found to be 1.20, which is less than
the table value, i.e,, 1.96 at the 0.05 level of
significance. Therefore, the hypothesis stating
"There is no significant difference in modals as
a component of the grammar of secondary
school students with regard to their locality"” is
accepted. Hence, it can be interpreted that the
locality from which the students belong does
not affect their English achievement. Thus, the
level of English achievement among secondary
school students is the same as the Modals.

Table 10: Difference in the Idioms as a component of
Grammar among Secondary School Students concerning
their Gender (N=166).

Gender | N M sD t-test Levelof
significance
Boys | 79 | 505 | 277
392 0.05
Gils | 87 | 325 | 308 :

N= Total number of participants; M= Mean; and SD=
Standard Deviation

B Boys M Girls

87
79
5.05 325 2.77 3.08
| —
N MEAN SD

Figure 10: Differences in Students’ Scores based on
Idioms as a component of English

From table 10, it is observed that the
calculated t-value was found to be 3.92, which
exceeds the table value, i.e., 1.96 at the 0.05
level of significance. Therefore, the hypothesis
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stating "There is no significant difference in
idioms as a component of the grammar of
secondary school students with regard to their
locality" is reject-ted. Hence, it can be
concluded that gender does affect the English
achievement of secondary school students with
respect to idioms. As a result, the level of
English achievement among secondary school
students differs in terms of idioms.

Table 11: Difference in the Idioms as a component of
Grammar among Secondary School Students concerning
their Locality (N=166).

Gender | N | M| s | ptest | L
significance
Boys | B3 451 155
ERE) 0.03
Girls | 8l 325 158

N= Total number of participants; M= Mean; and SD=
Standard Deviation

Boys M Girls
I
5 4 2 8
< ™ N
N Mean SD
Boys 85 491 2.95
Girls 81 3.25 2.98

Figure 11: Differences in Students’ Scores based on
Idioms as a component of English

In table 11, the calculated t-value was found to
be 3.54, which exceeds the table value of 1.96
at the 0.05 level of significance. Thus, the null
hypothesis "There is no significant difference
in sentence correction as a component of
gram-mar for secondary school students based
on gender" is rejected. Therefore, it can be
concluded that the locality has a significant
effect on the scores obtained by secondary
school students with respect to idioms, which
means the level of English achievement among
secondary school students is not the same in
terms of idioms.

Discussion and Conclusion

The current study investigated the English
achievement of secondary school students. The
results of the study show that there is a
significant difference in the English-language
achievement of secondary school students with

respect to their gender. The study findings
indicate that the level of English achievement
among boys is greater than girls. The results
are consistent with the study conducted by
Bichi (2015), Musa et al. (2016) and Williams
and Chandra (2019) revealed that gender
affects in achievement of English language. The
study findings further agree with "A Study of
English Achievement of Secondary School
Students in Relation to Certain Demographic
Variables" by Ghulam (2019) which revealed
that gender, school type, and socio-economic
categories affect secondary pupils' English
performance. In contrast, Karthigeyen and
Nirmala (2012), Fan et al (2016) and Attah and
Ita (2017) found that English accomplishment
is not gender specific, meaning gender has no
substantial impact on student English
performance. The findings may change owing
to cultural and educational variances.
Similarly, there is a significant difference in the
English-language achievement of secondary
school students with regard to their locality.
The current research contrasts with the
research findings of Lalitha and Ravichandran
(2018), who found no significant difference
between gender, location, and type of
household in exam stress and achievement in
English.

Moreover, it is found that there is no
significant  difference in the English
achievement of secondary school students with
regard to prepositions, sentence correction,
and modals as a component of English
grammar. Therefore, it can be concluded that
prepositions, sentence correction, and modals
as a component of grammar do not affect the
English achievement of students with respect
to their gender and locality. It is also found that
there is a significant difference in the English
achievement of secondary school students with
regard to idioms as a component of English
grammar. It can be demonstrated that idioms,
as a component of English grammar, affect
English achievement with regard to gender
and locality.

Educational Implications of the Study

The findings of the present study have several
implications since English has been used in
many countries, as an educational as well as
official language. It clearly emphasize that
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English should be used in various educational
activities to enhance the perspective of
students in a worldview. The learners should
adept the grammatical aspects of English
language for their successful and career
achievements. The curriculum, method of
instruction, textbooks, etc. should be
developed on this understanding that it
enables kids to learn English. English needs to
be seen by both students and teachers as
something that comes naturally and is
connected to the world around us. While
teaching English, the priority should be given
to assisting youngsters to learn grammatical
rules, figures of speech, pronunciation, etc. The
teacher should teach in such a way that
students can learn the language in a very
simple, clear, and wunambiguous way.
Moreover, the students of rural areas should
be given additional facilities to improve their
English. Especially the border area schools
should be facilitated with advanced
technologies and well-trained teachers to
enhance the students’ communication skills in
English.

Limitations of the study

Despite the fact that the study presented a
detailed status of secondary class students’
achievement in English language in the border
area government schools in J&K, India, it has
some limitations. This research was confined
to four educational zones of the Jammu district
only, but in future research all the educational
zones of Jammu district and the state may be
undertaken for better generalization of the
results. Here, only government schools were
taken into consideration, but private schools
will also be taken into consideration or
comparative studies can also be done. The cur-
rent study only used quantitative parameters
and an English achievement test, but a study
on qualitative aspects could be useful in the
future for exploring the details on the various
aspects of English achievement. Here, only the
10th-grade students were taken as the sample
of the study. Other classes could be used to
conduct future research. The present study
was confined to schools only; the same study
can be done at higher educational institutions.
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