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Abstract 

In the field of learning a second language, motivation, which plays a crucial role in the process, has long 
been studied. The belief that "without sufficient motivation, even individuals with the most remarkable 
abilities cannot accomplish long-term goals, and neither are appropriate curricula nor good teaching 
sufficient on their own to ensure student achievement" is based on the significance of motivation. The 
purpose of this descriptive-correlational study is to determine whether JHS students' English language 
learning motivation in the new normal is significantly influenced by teacher motivation.270 junior high 
school students and 27 teachers took part in this. This study's findings suggested that JHS students' 
levels of English language learning motivation in the new normal are significantly influenced by the 
level of teacher motivation. Students' motivation to learn languages is moderately correlated with or 
affected by teachers' perspectives on the significance of motivational strategies. It also emphasized that 
the school should take into consideration the skills of the teacher and language teaching strategies for 
motivating students to learn English because this is a requirement for students to finish their degrees 
and improve their English proficiency for professional competitiveness in the future. 
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Introduction 

One of the toughest jobs is teaching. You need to 
have a heart full of understanding and patience. 
Because it requires bravery and passion, it is also 
a noble profession. A teacher must have a 
profound love of teaching, despite its exhausting 
nature, and the courage to act in the best 
interests of their students. Given that each 
student learns in a different way, motivating 
them is one of the most important tasks teachers 
can perform. 

 The motivation to learn a second language is 
the most appealing and complicated variable 
used to describe individual differences in 
language learning. Guilloteaux and Dörnyei 
(2008) state that researchers must address the 
significant issue of students' motivation. In 
general, teachers will be able to significantly 
boost student achievement and long-term 
learning persistence with a thorough 
understanding of students' motivation for 

language learning. According to Cheng and 
Dörnyei (2007), who conducted research on 
motivation, one of the primary factors that 
determine L2 achievement and attainment in the 
field of second language learning has long been 
recognized. Motivation is the initial engine that 
drives learning and later serves as a constant 
driving force that assists in the ongoing, 
sometimes complicated process of learning a 
second language. Without motivation, even the 
most gifted students are unlikely to persevere 
long enough to acquire useful language skills. On 
the other hand, regardless of their language 
proficiency or any adverse learning conditions, 
motivated students will acquire a working 
knowledge of the second language. 

 

 These studies demonstrate the motivational 
strategies that educators might employ to inspire 
their students. However, if we want to 
successfully encourage students, we need to 
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comprehend students' motivation for learning a 
language and the motivating strategies teachers 
use in class during the global pandemic. Students 
who were properly motivated and supported by 
their teachers and families were able to cope 
with school requirements and activities during 
the COVID-19 pandemic among senior high 
school students, according to a study by 
Parojenog, Eyo II, Saavedra, Muarip, Pahulaya, 
and Labastilla (2022). In her research, Martinez 
(2022) also emphasized the significance of 
motivation in reading instruction for elementary 
students. 

  An essential part of learning a new 
language is teachers' methods for motivating 
students to speak the language. One of the most 
important aspects of progress in learning a 
second language is motivation. Motivation is just 
as important in language learning as it is in 
language teaching. Students' progress in 
language learning has been significantly aided by 
teachers who employ numerous motivational 
methods. Students, on the other hand, perform 
poorly when they use the L2 for class recitation, 
production presentation, oral dialogue, and other 
related communicative tasks both inside and 
outside of the classroom. Consequently, the 
researcher came up with this intriguing 
explanation for conducting this study in order to 
verify the validity of the findings. Due to a lack of 
knowledge and experience regarding students' 
motivation for language learning and English 
teachers' motivational teaching strategies in the 
new normal, this study is pertinent. In the end, 
this study wants to know if teachers' teaching 
methods affect how motivated their students are 
to learn languages. In order to better 
comprehend which motivational strategies are 
more applicable to students' motivation to learn 
a language and how they are motivated to do so, 
it will attempt to bridge the gap. 

 

Related Literature and Studies  

On Motivation  

 In the process of teaching and learning, 
motivation is an essential component. The 
teaching-learning cycle will continue and grow 
stronger with motivation. How teachers inspire 
their students is primarily what drives students 
to learn such concepts. Motivation has been a 
major factor in the success of learning a second 

language. Cherry (2020) defines motivation as 
initiating, directing, and maintaining activities 
that are focused on a goal. All of the societal, 
cognitive, emotional, biological, and emotional 
factors that make actions possible are involved. 
In informal communication, the phrase "why an 
individual does something" is frequently used. It 
is the driving force behind what people do. 

   

    According to McCoach and Flake (2018), 
motivation is widely recognized as an important 
factor in academic and professional success. 
Motivation is the fuel that makes it possible for 
skills to be used and achievements to be made. 
Motivation is the key that enables talent to be 
harnessed to achieve those outstanding goals, 
whereas skill or cognitive abilities predict 
academic and professional success. On the other 
hand, according to Harmer (2001), motivation is 
an internal drive that motivates an individual to 
take action in order to accomplish a goal. Brown 
(2007) also said that motivation is how much 
you choose what goals you want to pursue and 
how much effort you will put into them. 
According to Parsons et al., motivation is a 
crucial component of learning.2001). Both 
knowledge and drive are required. We are 
motivated to keep learning because education 
enables us to acquire new skills and experiences. 

 

       According to Alaga (2019), Gardner and 
Lambert (1972) defined motivation as a 
learner's persistence in pursuing a goal in terms 
of their overall goal orientation and attitude. 
According to Turabin (2018), motivation is the 
factor that motivates students to learn English 
and teachers to deliver English language 
instruction. In addition, regardless of the gender 
or socioeconomic status of the students, 
motivation is thought to play a significant role in 
language academic performance (Sandal et al., 
2001).al (2022). According to this line of 
reasoning, students' enthusiasm for studying 
English will, in some way, influence their 
learning outcomes. Because it may have an effect 
on students' self-esteem and proficiency in the 
language, it is worthwhile to investigate how 
they succeed or fail when studying English. 
According to Dornyie (2002), the primary factors 
that determine progress or failure are the 
learner's enthusiasm, dedication, and patience. 
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 The process of learning a new language 
relies heavily on motivation (Zhou, 2018; 
Gardner and others,2004; Spada & Lightbown, 
1993), which provides several examples. 
According to Zhou (2018), it demonstrates a 
student's "willingness or desire to be engaged in 
or devote effort to completing a mission. "If 
students don't want to understand, they won't be 
able to work together, take responsibility for 
themselves, or actively participate in the 
language learning phase. According to Alejandro, 
Saavedra, & Espinosa (2002), students' 
perceptions of their research competence were 
positive even when conducting research 
(Alejandro, 2022). 

 

On Motivational Strategies in the New Normal 

 The motivation of the student is one of the 
most important factors in determining progress 
in learning a second language. Researchers 
discovered that teachers' motivation to learn a 
second language could be successfully influenced 
by their motivational strategies. In order to 
ascertain teachers' perceptions and practices 
regarding the appropriate use of motivating 
techniques, numerous surveys have been 
conducted. In 1988, Doryie and Csizer conducted 
an empirical study with English teachers in 
Hungary. They were asked to evaluate a list of 
inspiring strategies and indicate their perceived 
importance as well as the frequency with which 
they were implemented. From a teacher's point 
of view, these experiments demonstrate the 
various positive tools teachers should employ to 
motivate students. 

 

 Lamb (2020) talked about the line of 
research that was started by Dörnyei's (1994) 
suggestion for a set of strategies at the level of 
the learner, the language, and the learning 
situation. And was later expanded and 
transformed in Dörnyei's (2001) taxonomy into 
a comprehensive taxonomy of 102 motivational 
approaches, organized according to when they 
would be used in the teaching process: 

 

Creating the basic motivational conditions. The 
assumption is that the instructor's other 
methods of motivating students in the presence 
of their teacher and peers will be ineffective if 

students do not feel at ease in the classroom. As a 
consequence of this, the approach that was 
provided centered on acting responsibly as a 
teacher, creating a pleasant atmosphere in the 
classroom, and fostering positive group 
dynamics among the students. 

 

Generating initial motivation. Learning a new 
language is typically a difficult process; Progress 
can also be hard to see, especially in less 
intensive programs that are run in one's own 
country. The language student may succumb to a 
variety of potential distractions in the classroom 
and online. To keep their students on track, the 
teacher must therefore employ a variety of 
strategies. These include, among other things, 
making language classes enjoyable and exciting, 
making task objectives clear, and expertly 
scaffolding students. They also concentrate on 
activities, establishing proximal goals, reducing 
anxiety, and assisting students in developing 
independence and self-motivation. 

 

Encouraging positive self-evaluation. The 
motivation behind Dörnyei's methodology, 
according to Dörnyei (2001), is to assist students 
in dealing with their past in a way that 
encourages rather than hinders their efforts in 
the future. These facts also hold true for you, just 
like essential experiences from the past and 
everyday occurrences. According to Peacock 
(2010), teachers should show L2 knowledge and 
competence, minimize prizes, grades, and marks, 
and make sensitive, constructive comments on 
their work to encourage positive attributions for 
previous success and failure. 

 

Dörnyei and Ushioda (2011) give an incredible 
portrayal of these methodologies, refreshed with 
new hypothetical and experimental 
legitimization, however with the accompanying 
fundamental limitations: 

that teachers should select strategies based on 
their preferences (i.e., those that match their 
teaching style); that every approach must be 
tailored to the individual, social and cultural 
context, and class; When using "reward and 
punishment strategies" to "manage or regulate" 
their students' motivation, educators should 
exercise caution. The intrinsic motivation of 
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students must always be the goal. Shousha 
(2018) looked at the ten strategies Dornyei and 
Csizer (1998) used to motivate people. These 
strategies are critical in this study since they 
serve as the foundation for the questionnaire 
employed. The motivating strategies are as 
follows: 

 Set a personal example with your behavior. 

 Create a pleasant, relaxed atmosphere in the 
classroom. 

 Present the task properly. 

 Develop a good relationship with the 
learners. 

 Increase the learners’ linguistic self-
confidence. 

 Make the language classes interesting. 

 Promote learner autonomy 

 Personalize the learning process 

 Increase the learners’ goal-orientedness 

 Familiarize learners with the target 
language culture. 

 

On Learning Motivation of Students in the 
New Normal 

 In the current pandemic, when teachers 
must adapt to new normal teaching methods, 
student motivation is crucial. Nagpal (2020) 
elaborated on Weimer's (2018) synthesis of 
Pintrich's (2003) motivation meta-analysis and 
the ways in which these ideas can be used to 
boost student motivation in various pandemic 
learning styles. Adaptive self-efficacy and 
competence perceptions motivate student.  

 

 In normal circumstances, it is already 
difficult to strike a delicate balance between 
giving experienced students challenging tasks 
and not overburdening other students; however, 
when new learning styles are utilized, the 
situation becomes even more challenging. 
Teachers must not only carefully select tasks but 
also consider barriers and limitations. Students 
who achieve academic success are demotivated 
by anything less than this. Anything higher than 
this will be too difficult and will discourage 
students who are below average. This is where 
visual aids and technology come into play. 

Gathering errands with web-based showing 
techniques will help low-performing 
understudies in leftover persuaded. Engaging 
high-performing students by giving them extra 
credit for completing more challenging 
assignments. 

 

 Adaptive attributions and control beliefs motivate 
students. 

 Students become motivated when they 
believe that their points of view are taken into 
consideration and that there is a system in place 
for student feedback throughout the course. 
When using new learning methods, this is 
especially important because course design must 
take into account student feedback. Keeping an 
open mind will be essential. To keep students 
engaged and motivated throughout the course, 
feedback from students on a variety of issues, 
such as course progress, course content, 
associated tasks, and used online aids, should be 
reviewed on a regular basis and implemented 
whenever possible. 

 

Higher levels of interest and intrinsic motivation 
motivate students. 

 It is self-reinforcing and contagious to 
inspire others. The teacher's positive energy will 
undoubtedly be felt by the students, and vice 
versa. Choosing innovative blended or online 
activities that inspire students during these 
trying times is even more important. 

 

Higher levels of value motivate students. 

 Students should be aware of the significance 
of what they are learning and how it will benefit 
them in the future in order to keep them 
interested. It would be beneficial for students to 
be guided to discover the relevance and future 
application of each topic through directed 
readings and experiential learning rather than 
teachers emphasizing the significance of each 
underlying topic. During these trying times, 
students should be encouraged to identify and 
learn more about their "target career." After that, 
teachers might ask students to explain how these 
"dream employers" use current topics in the 
workplace and how it relates to their upcoming 
job interviews. 
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Goals motivate and direct students. 

 The significance of collaborative learning in 
the classroom cannot be overstated. To make the 
most of these learning methods, online 
collaboration technologies must be utilized. 
Google offers a number of options for online 
collaboration. Teachers, on the other hand, will 
make it easier for tasks and flexible grading 
systems to be integrated with the right mix of 
online collaborative innovation to produce 
positive energy and a great learning experience. 
These methods will be based on the motivational 
energy that the students give back to the teacher 
through their positive progress, responses to 
questions, and enthusiasm for the subject at 
hand. Everyone involved would suffer if the 
motivational process were to be disrupted in any 
way. 

 

Relationship of Teachers Teaching Strategies 
and Students’ Language Motivation 

 According to Mauludin (2021), Guilloteaux 
& Dörnyei (2008), motivational strategies are the 
use of instructional mediation by teachers or 
language instructors to inspire and motivate 
students. To be effective, motivational strategies 
require four components: a) the creation of 
fundamental motivational conditions; (b) getting 
started with motivation; (c) preserving and 
safeguarding motivation; and (d) promoting 
positive self-evaluation in the past (Dörnyei, 
2001). These dimensions cannot be examined 
separately because they are cyclical and 
interconnected. Furthermore, Crookes and 
Schmidts (1991) identify four levels of 
motivation: micro-level, syllabus level, 
extracurricular level, and classroom level. The 
micro-level is the effects of motivation on the L2 
cognitive process's stimulation. The study hall 
level spotlights the showing strategy and 
exercises during L2 procurement. The content of 
the knowledge that is based on the students' 
need analysis is referred to as the syllabus level, 
while the extracurricular level refers to non-class 
activities that support motivation. Mauludin 
(2021) conducted a similar investigation into the 
students' perceptions of motivating teaching 
methods in ESP classrooms. According to the 
findings, the most motivating teaching methods 
for ESP students were those that created a 
welcoming and enjoyable learning environment. 
On the other hand, they thought those teaching 

methods that were related to tasks and activities 
were the least motivating. The study's 
recommendations for teachers to use to motivate 
students in ESP classes are provided by its 
findings. In a similar vein, teachers must be 
properly motivated in order to demonstrate the 
material they are teaching to their students 
(Saavedra, 2016). 

 Due to the fact that teacher motivational 
strategy has a significant connection with learner 
motivation in second languages, the instructor's 
motivational strategy has been highlighted as a 
major area of research in second language 
motivation (Dornyei, 2010). Additionally, 
previous studies have shown that students' 
achievement in a second language is significantly 
enhanced when they are motivated. As Ushioda 
(2011) keeps up students' absence of inspiration 
is a significant issue for language educators in 
various circumstances from one side of the 
planet to the other. According to Dornyei (2010), 
assisting teachers in locating methods for 
provoking, increasing, and maintaining learners' 
motivation is therefore a challenging 
responsibility for researchers of motivation in 
second languages. 

 Motivation had been crucial to the students' 
writing development. Before assigning the 
writing activity, teachers must ensure that 
students are motivated. Students will only view 
writing as a challenging task if they are not 
properly motivated (Barredo & Saavedra, 2020). 
At the intersection of second language 
motivation research and classroom practice are 
strategies for increasing motivation in language 
learning contexts. Due to the highly dynamic 
nature of the classroom, no single motivational 
strategy can always motivate every student in 
every situation. The interactions between 
various collections of contextual variables, some 
of which are most likely culture-specific and 
others of which are culture-neutral, determine a 
strategy's efficiency ALLS 8(2):14-21, 2017 16. 
Approaches to teaching and learning, individual 
student and teacher characteristics, affective 
states, educational ideology, and the learner 
group's composition are examples of this kind of 
variable (Dornyei & Csizer, 1998). It is also 
thought that different learning contexts might 
either make some strategies work better or 
make them not work at all; however, research is 
needed to find these contexts (Parsi, 2017). Even 
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when it comes to the students' expressive skills, 
teachers must conduct assessments and carefully 
plan out the best ways to develop those skills 
(Saavedra, 2020). 

 

Research Questions 

1. Does the level of English language teaching 
motivation of teachers significantly affect the 
level of English language learning motivation of 
JHS students in the new normal? 

 

Methodology 

 This study focused on teachers' motivational 
strategies for teaching English as a second 
language and students' motivation for language 
learning in the new normal. The teacher-
respondents and the student-respondents are 
the two groups of target respondents. This study 
does not include any other faculty or students 
from other programs or departments. Using total 
enumeration sampling, the teacher-respondents 
were restricted to the Junior High School English 
teachers of School A. There will be a total of 27 
teacher-respondents. At the same time, the 
student-respondents were restricted to the 270 
Junior High School English Literacy Program for 
Fast Learners (ELP-FL) students of School A who 
will be officially enrolled in the 2021–2022 
academic year. Similarly, total enumeration 
sampling was used to determine the study's 
sample size.        

 The study employed a survey questionnaire 
adopted from Azim et al. (2020), which was used 
to determine English language teachers' 
motivational strategies. Students' motivational 
strategies for learning a language were assessed 
using a survey questionnaire adapted from Sari 
(2019). The survey method was used in this 
descriptive-quantitative-correlational research 
design utilizing 5-point Likert Scale survey 
questionnaires, data on English teachers' 
motivational strategies and students' motivation 
for language learning were gathered. The study 
also used a correlational design to measure the 
significant relationship between the students' 
motivation to learn a language and the 
motivation of English language 
teachers.McCombes (2020) says that a 
correlational research design looks at how two 
variables are related to one another without the 

researchers controlling either of them. Positive, 
negative, or zero correlation could be the 
outcome. 

 

Results and Discussion 

On the level of English language teaching 
motivation of teachers significantly affect the 
level of English language learning motivation 
of JHS students in the new normal 

 

 Table 1.  presents the correlation between 
the teachers’ level of teaching motivational 
strategies and the students’ learning motivation. 
A closer look at this table, it reveals that the 
teachers’ view on the importance of motivational 
strategies does moderately correlate or affect the 
students’ language learning level of motivation 
as proven by the r value of .458 with the p value 
of .001, significant at alpha .05.  Hence, it can be 
inferred that the teachers’ view on the 
importance of motivational strategies can 
influence the students’ motivation in learning the 
English language. Empirical studies have 
demonstrated consistent findings that teachers' 
motivational strategies positively correlate with 
students' achievement. (Bernaus & Gardner, 
2008; Bernaus et al., 2009; Dörnyei & Csizér, 
1998; Guilloteaux & Dörnyei, 2008; Kumazawa, 
2013; Maeng & Lee, 2015; Moskovsky, Alrabai, 
Paolini, & Ratcheva, 2012; Song & Kim, 2016). 

 

 Teachers' motivation to use the motivational 
strategies during classroom activities is also 
related to the student's motivation and 
attainment (Bernaus et al., 2009; Moskovsky et 
al., 2012). Rohardjo and Pertiwi (2020) 
concluded a significant correlation between 
motivation and learning achievement. According 
to Safdari (2018), there is some consistency 
between how well teachers perform in the 
classroom and what students consider to be an 
essential strategy. The strategy chosen by the 
student demonstrates that they regard the 
instructor as a significant role model. Papi and 
Abdollahzadeh (2012) revealed that the 
student's motivational behavior is significantly 
influenced by the teacher's motivational 
practices. 
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Table 1. Correlation: The Teachers’ level of Teaching Motivational Strategies and the Students’ Learning 
Motivation 

 

 Variable  
Sources of Statistical 
Information 

Students’ 
Learning 
Motivation   

 

Interpretation  

Teachers’ Teaching Motivation   Pearson Correlation r 

.458* 

 

Moderate 
Correlation 

Sig. (2-tailed) p  .001   

   

* Significant at alpha .05 ;  Low Correlation= .3 and below; Moderate Correlation = .4 to .7  ; High 
Correlation=. 8 and above (Downie & Heath, 1984).  

 

Conclusion and Recommendation 

 On the level of English language teaching 
motivation or teachers significantly affect the 
level of English language learning motivation of 
JHS students in the new normal. 

Students' motivation to learn languages is 
moderately correlated with or affected by 
teachers' perspectives on the significance of 
motivational strategies. The student's motivation 
to learn English is a prerequisite for completing 
their degrees and improving their English 
proficiency for professional competitiveness in 
the future. The school should take into 
consideration the teacher's skills and language 
teaching motivating strategies. 
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