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Abstract-

Needs analysis is a crucial stage in the process of data collection. It allows for systematic input on the
requirements for developing a robust module suitable for the target clients. This qualitative study aims to
collect needs analysis data for the creation of Malay essay writing modules for primary school students
whose first language is not Malay. Eight primary school teachers from Semporna district, Sabah who teach
Malay subjects were selected to participate in the study. Participants were selected for the study using
purposive sampling and met the established criteria. Thematic analysis of the data from these semi-
structured interviews was conducted using the ATLAS .ti 2.84 (Mac version). Four themes were identified,
namely, (i) the process of teaching and learning essay writing needs to emphasize the technical aspects,
format, and nature of the essay, (ii) the teaching and learning activities on essay writing need to be
differentiated according to students' language skills, whether in or out of the classroom, (iii) emphasizing
aspects of students' thinking skills and idea generation, and (iv) aspects of students' motivation. The
findings of this study suggest that teachers can improve their teaching and learning approaches by adopting
a more systematic writing theory that is more appropriate to students' backgrounds. The research findings
also served as a major clue for the following study, which will focus on the design and development of
essay writing modules for non-native speakers in primary schools.
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I. INTRODUCTION

Writing skills can be defined as a student's ability to
compose and implement ideas in different types of
writing. Writing skills are related to the knowledge
and personal experiences students have had
(Ministry of Education [MOE], 2018). At the same
time, writing skills should focus on several aspects,
such as the written sentence must be
grammatically correct, punctuation and spelling
must be correct, and students must write neatly
and cleanly. In addition, students are also
encouraged to use their creativity when writing
with knowledge or imagination (MOE, 2018).

Writing skills are the foundation for effective
teaching and learning in various subjects in school.
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Essay writing is the most difficult language skill to
master but should be practiced in class during the
teaching and learning process (Jamian et al. 2016;
Che Hassan & Abd Rahman, 2011). Other language
components such as syntax, spelling, semantics,
and morphology are combined in essay writing. In
essay writing, students learn to articulate their
thoughts correctly and clearly and to do so in a way
that is pleasant to read and has high aesthetic
value.

Students whose first language is not Malay often
have difficulty understanding Malay as a second
language due to Malaysia's racial, tribal, and
cultural diversity (Nahar & Abd Rahman, 2018).
Indeed, teaching Malay essay writing is a difficult
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task, especially for students who do not speak
Malay on a daily basis (Singi & Mahamod, 2019;
Nahar & Abd Rahman, 2018). A variety of measures
have been taken to ensure that non-native
speakers are proficient in essay writing. However,
the existing initiatives to reduce the difficulties of
non-native speakers in writing essays can still be
improved. In this regard, the creation of essay
writing modules in Malay for non-native speakers in
primary school will enhance the professional
development of teachers working with non-native
speakers. The development of the essay writing
module begins with the needs assessment.

II.LITERATURE REVIEW

Krashen (1981) and Ellis (1994) define second
language acquisition as the way a person acquires
another language after mastering his or her native
language. Teaching Malay to students whose native
language is Malay and who have acquired the
ability to hear and speak Malay is referred to as
first language acquisition in Malaysian education.
However, teaching non-native speakers of Malay
subjects such as Chinese, Indian, Kadazan, Bajau,
Iban and Dusun is considered as learning Malay as a
second language (Hamid, 2006). In teaching Malay
as a first language, the focus is on the process of
language enrichment. In contrast, when teaching
Malay as a second language, the focus is on the
process of language habit formation. This process
of linguistic habit formation refers to the
development of new skills in a second language.

Even if someone has formally learned a second
language within a certain period of time, they may
not be able to speak or converse fluently in that
language. This shows that the process of learning a
second language is lengthy (Hamid, 2006). A lot of
research has been conducted on the teaching and
learning of Malay as a second language among non-
native speakers. Several research components are
addressed, including the level of perception,
attitude, interest, motivation, and difficulties
encountered by Indian students in learning Malay.

The discussion of research on teaching and learning
essay writing in Malay, especially for primary
students, focuses on teaching and learning essay
writing through specific strategies and approaches.
Teachers, in particular, strive to help primary
students, including non-native speakers, (i) develop
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ideas effectively in writing and (ii) use effective
strategies to improve writing skills.

Moreover, several studies have been conducted to
determine the most effective techniques for
teaching Malay essay writing, especially for primary
school students whose first language is not Malay
(Peng & Mohamed Sulong, 2019; Abdul Rasid et al.,
2016). This finding shows that mastery of essay
writing in Malay depends not only on students'
talents and abilities, but also on teachers' impact in
the classroom (Peng, 2016; Mahamod & Nor,
2012). Peng and Mohamed Sulong (2019) found
that hands-on teaching approaches can enhance
teaching and learning processes in the classroom.

In addition, several researchers are conducting
studies on the effectiveness of certain procedures
or methods for writing essays. For example, studies
on the use of graphic techniques are used to help
fourth grade students write essays in narrative
form (Amin & Wan Muhammad, 2018). Ibrahim and
Badusah (2018) use the BoGraf (Graphic Form)
technique to help students develop ideas and write
effective essays. Researchers have also explored
the use of cartoon stories to help students develop
their essay writing skills (Singi & Mahamod 2019).
Subsequently, Ab Rahman & Mahamod (2019),
among others, have investigated the usefulness of
using mind maps (i-Think) in essay writing. The
results of this study suggest that the use of mind
maps can help students improve their critical
thinking skills in essay writing.

Thus, despite the complexity of teachers' efforts to
teach Malay courses to non-native speakers, there
are still gaps and room for improvement. Studies
documenting the selfless efforts of these teachers
need to be disseminated so that students of other
races, ethnicities, or locations whose first language
is not Malay can reap the same benefits. In other
words, it is critical to conduct research using Bajau
ethnic students as a sample. In addition, the range
of techniques, methods, and modules for teaching
and learning essay writing skills needs to be further
improved, either through innovations or
enhancements to existing modules, so that
students whose first language is not Malay become
more proficient in essay writing.
. METHODOLOGY

This research is based on the ADDIE instructional
design methodology for module development. A
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qualitative method, such as a semi-structured
interview, is used to collect data for the
requirements analysis. This strategy is to explain
that the desired information is collected holistically
from the appropriate source without interference
from the researcher (Merriam, 2009).

The analysis phase is the first phase of a research

Addie's instructional design technique is used in
this project (Gagne et al.,, 2005). The acronym
ADDIE stands for analysis, design, development,
implementation, and evaluation. According to
Gagne et al. (2005), each phase in ADDIE contains
distinct and distinct processes that vary depending
on the environment in which the model is used. In
ADDIE, the entire process is built on a systematic
solution model. However, this study only addresses
one phase of the analysis process.

The analysis phase involves a preliminary
investigation of a problem or phenomenon,
including numerous analyses to determine the
problem and its solution. According to Hoffer et al.
(2011), there are two main activities in the analysis
phase: (i) identifying user needs and (ii) reviewing
those needs.

The study participants were primary school
teachers who taught non-native speakers and were
motivated by the need to develop essay writing
modules for them in Malay. The aim is to ensure
that the information collected is accurate and can
answer the research question of the study. The
rationale for selecting Malay level 2 teachers is in
line with the characteristics of study participants
recommended by Morrison et al. (2007), i.e., study
participants who can truly contribute to providing
complete data and information about non-native
speakers' problems in writing essays in Malay.

Sample / participants

This study employed the purposive sampling
method, which involves drawing samples from all
individuals in the population who meet the criteria
for selection as study participants. Selective
sampling methods allow researchers to obtain
accurate, holistic, and helpful information about
what they are studying (Merriam, 2009). A total of
eight Malay language teachers, five females and
three males, were selected as study participants
elSSN1303-5150

based on the previously established criteria. These
included that they had been teaching Malay
language courses at level 2 for more than five
years. The participants were selected to teach in
eight rural national schools in the Semporna district
of Sabah. In addition, most of the students in the
schools consist of students from the Bajau ethnic
group who speak their language.

Instrument(s)

Semi-structured interviews were conducted to
collect data for the study. Experts with expertise
and experience in conducting qualitative studies for
non-native speakers in primary schools reviewed
and confirmed the interview questions. To ensure
that the transcribed data were accurate and easy to
analyses, the interviews were recorded with audio
recorders.

Data analysis

The qualitative data analysis in this study is a
thematic analysis, which is a method of identifying,
analyzing, and presenting themes (Braun & Clarke,
2006). The programmed ATLAS ti 8.4 (Mac version)
analyze data from semi-structured interviews
inductively and deductively. In addition, the process
of data triangulation is conducted to verify that
data from teacher interviews are valid and
trustworthy. Interview data will be analyzed along
with supporting documentation such as end-of-year
test scores and examples of essays written by
students.

IV. RESULT

Overall, the results provide a compelling
explanation for the need for a needs assessment
prior to module development. According to Branch
& Dousay (2015), good instructional materials can
sharpen an individual's skills by improving their
knowledge and skills. When developing a module, it
is necessary to consider aspects that correspond to
the goals that the module development is intended
to achieve. Data analysis of the transcripts of the
teacher interviews yielded numerous noteworthy
themes, including the following:

Theme 1: Essay writing tasks for teaching and
learning

&
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All teachers agreed on the importance of
developing a module. They suggested that modules
be developed to meet certain criteria based on
their experience teaching non-native speakers to
write essays. The teachers' suggestions include the
need to study the essay writing process in depth,
guided essay writing, constructing essay frames,
filling in blanks, and training students at their
respective skill levels, e.g., from a lower to a higher
one. The following is an excerpt from a transcript of
an interview with a teacher on this topic:

To help students in this situation,
an essay module has a guide. That
is, | believe that the completion of
the essay is possible... Maintain
direction. The essays range from
easy to difficult. (Teacher 7)

One teacher suggests that students should be more
familiar with all the technical components of the
essay, especially the introduction, essential
material, and conclusion. She claims that based on
her experience and observation in teaching non-
native Malay speakers, the three technical parts of
essays should always be emphasized so that
students can write better essays. According to the
interview transcript below, Teacher 6 said the
following:

In my opinion, if all. But if that's the
most important thing, fill it in. In
my experience, all three are the
same thing. (Teacher 6)

Meanwhile, four teachers attached great
importance to the aspect of preparatory essay
writing. According to them, students should master
the introduction first before turning to the main
body and the cover. Moreover, they argue that the
introduction provides the teacher with an overview
of the essay to follow. Below are examples of
interview protocols:

| start with the introduction because |
think students will grasp the themes
of the next section after reading this
introduction. (Teacher 7)

Moreover, teachers have different points of view,
especially concerning the crucial part of content
writing: students. The reason is that sometimes
elSSN1303-5150
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students are not able to develop the content of the
essay properly. Below are examples of conversation
protocols:

Put emphasis on content, how to
write, as if you are looking for
meaningful content. Look for
meaningful content, for example
three or four. Based on this, create
each piece of material. (Teacher 5)

In addition, in an essay writing session, the teacher
provides information about the kinds of texts that
are meaningful to individuals. Teacher 1, Teacher 4,
Teacher 7, and Teacher 8 advise including non-
formatted essays, such as narratives, in the essay
writing module because they need a step-by-step
introduction to essay writing. However, based on
their experience in teaching students whose first
language is not Malay, some teachers recommend
that prepared essays should be given priority in a
module. The following interview transcript supports
this assertion:

In today's world, much of the work is
done with the help of computers,
often using formal letters. The essay
follows a given framework. (Teacher
2)
Theme 2: Matching teaching and learning
activities to students' language abilities

According to the teacher, the learning activities for
writing an essay in class were clearly elaborated
based on the analysis of the interview transcripts.
Each learning activity for writing an essay includes a
reason for the teacher. Teacher activities include
copying activities, essay writing, discussions based
on stimulus materials, and continuous practice.
Below are examples of transcripts from interviews
conducted during group activities:

When we share this writing, we do
so in groups. We then distribute the
content. We for the question is a
collection of related items or in the,
for example, the collection A, B, C.
They swell and expand. (Teacher 1)

In addition, the teacher has instructed students to
reproduce the essay as part of their course work in
www.nheuroguantology.com
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writing essays. This assignment is repeated to
familiarize students with the structure of the essay.
Teacher 4 and Teacher 6 are two examples of
teachers who engage in essay copying. The
following is an excerpt from an interview with
Teacher 4 and Teacher 8:

The longer | wait to retreat, the
more sluggish people seem to
write. Even if it's critical, write it
down. Copying is often
overlooked. (Teacher 4)

To begin, | created a pre-written
essay. Then | deconstructed the
order of the content, introduction,
and cover. Then my students
instructed them to order them by
the location of the introduction,
the first important material, the
second, third, and concluding
content. (Teacher 8)

In addition, the teacher promotes essay writing
mastery through essay writing activities based on
stimulating materials. Teacher 7 frequently uses
illustrations to help students write essays. At the
same time, Teacher 4 and Teacher 5 emphasize the
importance of constant practice for students to
understand essay writing more easily. There is
agreement on the integration of information and
communication technology (ICT) in the essay
writing learning process. The teacher claims that
ICT provides a more effective learning process for
essay writing by attracting students. However,
some teachers believe that some problems need to
be addressed, especially the rural location of their
schools and the limitations of the technology that
students can use. This assertion is supported by the
following excerpt from the teacher interview
transcript:

If he lives in our area, he is eligible
to apply. We can use it, but not
completely. If we split the
percentage, maybe we can use
between 30% and 50%. (Teacher 8)

Theme 3: Aspects of critical thinking and idea
generation
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According to teachers, one of their students'
difficulties in writing essays is their lack of ability to
produce ideas effectively. Therefore, most teachers
believe that activities that enable students to
develop their critical thinking skills should be given
priority in teaching and learning essay writing. This
ensures that students can develop more ideas for
essays and then write articles that meet the
curriculum's qualities of good scripts. The teacher
believes that activities such as using i-think maps
can help students develop a framework for their
writing. Teacher 6 believes:

Yes... And, important. For the
structure of the essay. It is like a
think map. If there was one, maybe
the boy could grasp it. besides, he
has an idea. (Teacher 6)

The teacher discusses exercises relevant to the 21st
Century Learning System competencies. The
teacher feels that if the children were not taught
the 1st Century Learning System competencies,
they would lose touch. The 1st Century Learning
System competencies are viewed positively by the
students because it allows them to participate
more actively in class and learning, contribute
ideas, and communicate with their classmates,
which directly affects their ability to write better
essays. Teacher asserts:

For example, we will set up a round
table... Every  student  will
participate... Okay, we will request
a round table for suggestions, he
writes. On the other hand, this
friend has no idea what's going on.
At least he touched it, indicating
that he had a pencil. (Teacher 3)

Topic 4: Evaluation of student texts

The teacher applies his or her own methodology to
examine and evaluate student contributions. The
teacher uses a variety of techniques based on the
study of interview transcripts and depending on the
condition of each student. However, the teacher is
also influenced by the Malaysian examination
board's scoring methodology to evaluate students'
contributions. Teachers use the Malaysian
Examination Board's scoring rubric to evaluate the
errors that students commit in writing the essays.

@ www.neuroguantology.com
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Examples include punctuation errors, technical
aspects of the essay, and the structure of the essay.
Below is a transcript of an interview with a teacher
representative about how they evaluate students'
essays:

Incorrect punctuation followed by
the verses... Occasionally | will use
something like this rubric. But as
you can see, | also thank him for his
enthusiasm for this topic. (Teacher
4)

Some teachers analyze their students' essays in a
very particular way. Teacher 8, for example,
approached students individually to point out their
writing errors. Teacher 1, on the other hand,
assesses students' essays at proficiency level 1 and
above using the classroom assessment approach.
Teacher 7, while more lenient in grading student
work, ensures that students understand the
technical components of the essay and the
framework of the essay in comparison to the
content of the essay. According to teacher:

How | rank... I'll call them out one
by one. Then | will review them. To
begin, | will describe their writing
style. Stick to the format you want
and both...the use of lowercase and
uppercase letters. (Teacher 8)

V. RESULT

The results of this study provide a compelling
argument for the researcher to develop essay
writing modules that are compatible with the
format and style of essays in primary schools. All
teachers believe that non-native students struggle
especially with prepared texts such as speeches,
presentations, formal cover letters, informal cover
letters, and conversations. Emphasis on correct and
accurate essay formatting is critical to ensure that
students' writing meets the official standard of the
Malaysian Board of Examiners. This is crucial
because students' failure to write essays
appropriately and accurately is one of the biggest
problems they face (MOE, 2018).

A new strategy or approach is needed to help non-
native speaking children master essay style. In
addition, the conversation should include technical
components of essay writing that often hinder
elSSN1303-5150

students' essay writing competence. Examination of
the teacher interviews revealed that the
development of the module should focus on the
essential elements of the module. This observation
is consistent with Sariyan's (2004) statement that
an essay must include an introduction, an
important material, and a conclusion to be
considered comprehensive and practical.

Moreover, the findings of the study show that the
need for appropriate teaching and learning
activities could help non-native Malay speakers in
writing essays. In other words, teachers need to
arouse students' attention to follow up the lesson
when teaching non-native students in essay writing.
Consequently, researchers need to design teaching
and learning activities that are fun and motivating
for students, as suggested by teachers based on
their own experiences teaching non-native
students. Teachers talked about teaching and
learning activities, such as group exercises,
throughout the interview. Native Malay speakers,
based on their experience, are more likely to
engage in group activities to develop their ideas
and critical thinking skills. Moreover, the activities
associated with the teaching and learning of essay
writing are not limited to the classroom but can be
conducted in other settings. For example,
researchers can use the flipped classroom
technique, which has been shown to help students
write high-quality essays.

In addition to current innovations, integrating ICT
into teaching and learning is essential to ensure
that students whose first language is not Malay
improve their essay writing skills. As the teachers
said, the integration of ICT in the teaching and
learning of essay writing is positive because it
facilitates indirect comprehension of instructions.
In this context, due to the rural environment of the
school, the researcher needs to provide an essay
writing module with low ICT integration. The
findings of this study are consistent with those of
Ratnam and Ayob (2018). The researchers' findings
suggest that students are exposed to virtual digital
strategies that help them improve their ability to
use complex sentences and grammar. As a result,
the courses developed need to use ICT to enable
students who are not native Malay speakers to
write more effective essays.
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Finally, in developing an essay writing module,
approaches or strategies must be found to
encourage non-native speakers to think more
critically and develop ideas when writing essays.
Numerous thinking techniques can be used to help
students generate ideas when writing essays, such
as the findings of Amin and Wan Muhammad
(2018). These studies using a graphical technique to
assist students in generating more ideas in essay
writing could serve as a barometer for the
development of a practical essay writing module. In
developing a high-quality essay writing module, it is
important to consider factors that help students
write useful articles based on their needs and
understanding of their preparation, such as
students' language skills. In addition, teachers need
to evaluate students' papers using a rubric at hand
to ensure that their articles meet the requirements
of the Malay language curriculum for primary
school.

VI. CONCLUSIONS

Before planning and creating a Malay essay writing
module for students in primary school whose
mother tongue is not the same, the researcher
must conduct a needs assessment. Specific
information from teachers paints an accurate
picture of the critical aspects of module
development, namely, (i) the process of teaching
and learning essay writing that focuses on technical
aspects, essay format, and type of essay; (ii)
activities for teaching and learning essay writing
that are appropriate for students' language
proficiency, whether conducted in the classroom or
outside of school; and (iii) an emphasis on aspects
of thinking skills and idea generation. In addition,
the findings of this study have promising
implications for teachers who seek to improve
teaching and learning techniques using a more
systematic writing theory that is more attuned to
students' backgrounds. Moreover, the empirical
evidence from this requirements analysis indicates
to stakeholders that they need modules tailored to
the specifics of non-native students studying Malay
as a second language. In addition, an ongoing study
should be conducted to identify the most effective
teaching and learning strategies for non-native
students to improve their ability to write essays in
Malay. Finally, the results of this study should serve
as a catalyst for change to improve non-native

eISSN1303-5150

students' skills in writing Malay essays in primary
school.
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